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[bookmark: _GoBack]ABSTRACT
This study aims to analyze the relationship between School Climate and Biology Teachers Justice, Instructional Leadership with Biology Teachers Justice, and School Climate and Instructional Leadership together with Biology teachers Justice.  The design used in this research is correlational with quantitative descriptive method. The research subjects were 60 Biology Teachers of Senior High Schools in Lebak Regency, Banten Province. The data was carried out using the instruments of School Climate, Instructional Leadership and Biology Teachers Justice. The data analysis was performed using a regression model test with a significance level of α = 0.05 and a correlation coefficient test with the Pearson Product Moment test α = 0.05. The results of the analysis show that, there is a positive and significant relationship between School Climate and Biology Teacher Justice with a correlation coefficient (rx1y) of 0.493, there is a positive relationship between Instructional Leadership and Biology Teacher Justice with a correlation coefficient (rx2y) of 0.449, and there is a positive relationship between School Climate and Instructional Leadership together with Biology Teachers Justice with a correlation coefficient (rx1x2y) of 0.593. The conclusion of this research there is a positive relationship between the three variables studied.
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INTRODUCTION

Education is important things to be noticed because it is a major factor in the formation of the human person. One human resource that has a central role in determining education output is among teachers. The importance of the role of the teacher in realizing the goals of education needs to be balanced with the ability of the school to establish values that lead to high levels of teacher comfort in schools. One of the conveniences of the teacher can be fulfilled by the provision of justice for teachers at the school.
The aspect of justice is very important in the school environment, because it creates satisfaction in work. If the teacher feels that what is received is in accordance with what is done for school, then the justice of the organization can be said to be good, it can improve teacher performance in increasing school productivity (Greenberg, 2003). While if the level of justice is low, it can lead to low teacher commitment and dissatisfaction in work. Thus the teacher will minimize the injustice in various ways that risk reducing performance, such as the behavior of delay in work, lazy to work even the desire to move to work (Riggio, 2008).
The factors that can influence of justice include the school climate that surrounds it. Lussier (2005) states that the school climate is the perception of the school community about the quality of the internal environment which is relatively felt by the school community which then affects the subsequent behavior, as well as influencing the perception of the school community towards justice in the school. Teachers who feel a positive school climate tend to feel a high level of organizational justice, while if the teacher feels a school climate that tends to be negative, the teacher cannot feel the existence of organizational justice in the school. With a school climate and good fairness, the activities of implementing educational programs can run effectively, efficiently and productively.
[image: C:\Users\MayaPC\Pictures\Screenshots\Screenshot (14).png]Another factor that influences of justice is the leadership of the principal and the system and policy in the school. The leadership role of the school principal is essential in influencing the perceptions of the school community towards of justice. Even the role of the leader can be said to be successful if the leader can be fair, and able to make the whole school members aware, to carry out their duties and responsibilities in accordance with the capacity of their abilities shown for school improvement (Heck and Hallinger, 2010).
The leadership style that is applied in the school environment to make all school people aware of their duties and responsibilities for improving school quality is instructional leadership. This leadership style has key elements in the formation of a vision, as well as guiding cooperation and mutual respect for all parties in the school community (Heck and Hallinger, 2010). Instructions conveyed by principals with leadership style and the policy system in them are part of the school climate. Therefore the policies carried out by the school principal greatly influence justice for teachers.
Based on the information that has been presented, the researcher interested in conducting research on the relationship between School Climate and Instructional Leadership of the principal with the Biology Teacher Justice of the State High School throughout Lebak Regency.

METHOD

This research uses a quantitative approach, with correlational techniques, namely to see whether there is a relationship between independent variables and dependent variables. There are three variables. That is School Climate (X1), Instructional Leadership (X2) and Biology Teacher Justice (Y). And the research constellation describes relationships between variables.
Figure 1. Research Design Relationship between X1, X2 and Y

This research was conducted in Lebak Regency Banten Province with using a sample of 60 Biology Teachers. The data collection techniques were using a questionnaire to measure School Climate, Instructional Leadership and Biology Teacher Justice. The instrument grid for each variable was tested on 20 Biology Teachers of State High Schools in Pandeglang Regency, Banten Province. The instruments tested were 50 items for School Climate instruments, 50 items for Instructional Leadership instruments and 50 items for Biology Teacher Justice instruments. Furthermore, the validity and reliability tests are conducted by SPPS 20 software program.
Based on the validity test obtained a valid instrument for School Climate instruments as many as 37 items, Instructional Leadership as many as 45 items and Biology Teacher Justice as many as 42 items. From the valid question set the selection of instrument items to be used for research in School Climate as many as 35 items representing 4 dimensions of School Climate based on the instrument grid Cohen (2006) and consists of 10 indicators, for Instructional Leadership instruments set for election instrument items as many as 40 items representing 3 dimensions of Instructional Leadership based on Hallinger and Murphy's instrument lattice (1985) and consists of 10 indicators, while for Biology Teacher Justice instruments set the selection of 40 items of instruments representing three dimensions of justice based on lattice Colquitt at. al. (2015) and consists of 10 indicators.
Data analysis in this study uses two tests, namely the prerequisite test and the hypothesis test. Prerequisite tests were using the Kolmogorov Smirnov normality test at a significance level of α = 0.05. And the homogeneity test were using the Bartlett test at a significance level of α = 0.05.
The hypothesis testing in this research was using three tests, the first is regression model test was used to determine the significance, and the linearity of the regression model using the F-Test at α = 0.05. Second, the correlation coefficient test is used to determine the strength of the relationship by calculating the correlation coefficient (rxy) using the Pearson Product Moment formula. The three test coefficients of determination and contribution, are used to see the index or the amount of contribution of a variable or more (independent variable) to another variable (dependent variable), calculated by the formula = rxy2 x 100%.

RESULTS AND DISCUSSION

The results of the research obtained to find out the description of each variable are presented in a row starting from the variable School Climate (X1), Instructional Leadership (X2) and Biology Teacher Justice (Y)

1. Description of Research Results
School Climate research data conducted at the State High School throughout Lebak Regency of 60 Biology Teachers showed that the highest score was 100 and the lowest score was 71. The average school climate score of all Public High Schools in Lebak Regency was 83.47. While the score range of 80.5-85.5 shows the highest number of frequencies with an absolute frequency of 32 and a relative frequency of 53.34%. The score range of 70.5-75.5 shows the lowest number of frequencies with an absolute frequency of 2 and a relative frequency of 3.33%. The frequency distribution of school climate scores from all Public High Schools in Lebak Regency can be seen in Figure 2 below.
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Figure 2. Frequency Distribution of School Climate Scores

Instructional Leadership research data conducted at the State High School throughout Lebak Regency of 60 Biology Teachers showed that the highest score was 96 and the lowest score was 61. The average instructional leadership score of all Public High Schools in Lebak district was 82.5. While the score range 78.5-84.5 shows the highest number of frequencies with an absolute frequency of 27 and a relative frequency of 45%. The score range of 60.5-66.5 and 66.5-72.5 shows the lowest number of frequencies with an absolute frequency of 1 and a relative frequency of 1.67%. The frequency distribution of Instructional Leadership scores of the High School Principals in Lebak district can be seen in Figure 3 below.
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Figure 3. Frequency Distribution of Instructional Leadership Scores

Instructional Leadership research data conducted at the State High School throughout Lebak Regency of 60 Biology Teachers showed that the highest score was 95 and the lowest score was 70. The average score of the Biology Teacher of Public High School in Lebak Regency was 82.10. While the score range of 79.5-84.5 shows the highest number of frequencies with an absolute frequency of 29 and a relative frequency of 48.33%. The score range of 69.5-74.5 shows the lowest number of frequencies with an absolute frequency of 1 and the relative frequency of 1.67%. The frequency distribution of the Biology Teacher Justice score of the State High School in Lebak Regency can be seen in Figure 4 below.
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Figure 4. Distribution of Frequency of Biology Teacher Justice Score

2. Testing Requirements for Analysis
a. Normality Test (Kolmogorov-Smirnov Test)
The normality test is done by using the Kolmogorov-Smirnov test at a significance level of α = 0.05 using SPPS 20 software program. The results obtained show a significance value (ρ) of School Climate (X1) is 0.075, a significance value (ρ) for Instructional Leadership ( X2) is 0.408 and the significance value (ρ) for the Justice of the Biology Teachers of Public High Schools in Lebak Regency (Y) is 0.062. Significance value (ρ) of the three variables is greater than α (0.05). This shows that the three groups of data are normally distributed.

b. Homogeneity Test (Bartlett Test)
Homogeneity test using the Bartlett test at significance level α = 0.05 using SPPS 20 software program. The results obtained show the significance value (ρ) of School Climate (X1) with Biology Teacher Justice (Y) is 0.084, significance value (ρ) for Instructional Leadership (X2) with Biology Teacher Justice (Y) is 0.496 and the significance value (ρ) for School Climate (X1) and Instructional Leadership (X2) with Biology Teacher Justice (Y) is 0.220. Significance value (ρ) of the three groups of data is greater than α (0.05). This shows that the three groups are homogeneous.

3. Hypothesis Testing
a. Regression Model Test
1) Linearity Test of Simple Regression Models and Synsivity between School Climate (X1) and Biology Teacher Justice (Y)
The linearity test of the regression model used is a simple linear regression test. Based on the data obtained, the significance value is smaller than α, which is 0,000 <0.05. This shows that the regression coefficient is significant. The simple regression equation model obtained is Ŷ = 49.126 + 0.395 X1 (Figure 5) So that the equation can be interpreted if there is an increase in 1 School Climate score (X1) then it will be followed by an increase in Biology Teacher Justice by 0.395 at 49.126 through a regression model Ŷ . While based on the results of the linearity test obtained a significant value smaller than α is 0,000 <0.05. This shows that the model of the relationship between School Principles and Biology Teacher Justice is linear.
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Figure 5. Simple linear regression model between School Climate (X1) and Biology Teacher Justice (Y)

2) Linearity Test of Simple Regression Models and Significance between Instructional Leadership (X2) and Biology Teacher Justice (Y)
The linearity test of the regression model used is a simple linear regression test. Based on the data obtained, the significance value is smaller than α, which is 0,000 <0.05. This shows that the regression coefficient is significant. The simple regression equation model obtained is Ŷ = 50,817 + 0,379 X2. So from these equations can be interpreted if there is an increase in 1 Instructional Leadership score (X2) then it will be followed by an increase in Biology Teacher Justice by 0.379 on the constant 50.817 through a regression model Ŷ. While based on the results of the linearity test obtained a significant value smaller than α is 0,000 <0.05. This shows that the model of the relationship between Instructional Leadership and Biology Teacher Justice is linear.
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Figure 6. Simple linear regression model between Instructional Leadership (X2) with Biology Teacher Justice (Y)

3) Linearity Test of Double Regression Models and Significance of School Climate (X1) and Instructional Leadership (X2) with biology Teacher Justice (Y)
The linearity test of the regression model used is a multiple linear regression test. Based on the data obtained from the results of multiple linear regression tests, the significance value is smaller than α, which is 0,000 <0,05. Based on these data it is known that the regression coefficient is significant. The multiple regression equation model obtained is Ŷ = 31.406 + 0.322 X1 + 0.288 X2. Based on these equations, it can be interpreted if there is an increase in 1 School Climate score (X1) and Instructional Leadership (X2). It will be followed by an increase in Biology Teacher Justice by 0.322 and 0.288 in the constant 31.406 through the regression model Ŷ. While based on the results of the linearity test obtained a significant value smaller than alpha, which is 0,000 <0,05. This shows that the model of the relationship between School Climate and Instructional Leadership together with Biology Teacher Justice is linear

b. Correlation Coefficient Test
The correlation coefficient test used is the correlation test using the Pearson Product Moment formula. Based on the calculation, it was found that the correlation coefficient (rx1y) between School Climate (X1) and Biology Teacher Justice (Y) was 0.493. The value of rx1y = 0.493 shows that there is a positive correlation with the level of the relationship is quite strong (Riduwan, 2008). Also obtained a significance value that is smaller than α, which is 0,000 <0,05. Based on these data there is a significant relationship between School Climate (X1) and Biology Teacher Justice (Y).
The correlation coefficient (rx2y) between Instructional Leadership (X2) and Biology Teacher Justice (Y) is 0.449. The value of rx2y = 0.449 indicates that there is a positive correlation with the level of the relationship is quite strong (Riduwan, 2008). Also obtained a significance value that is smaller than α, which is 0,000 <0,05. Based on these data there is a significant relationship between Instructional Leadership (X2) and Biology Teacher Justice (Y).
The multiple correlation coefficient (rx1x2y) between School Climate (X1) and Instructional Leadership (X2) together with Biology Teacher Justice (Y) is 0.593 meaning that there is a positive correlation with a fairly strong level of relationship (Riduwan, 2008). Also obtained a significance value that is smaller than α, which is 0,000 <0,05. Based on these data there is a significant relationship between School Climate (X1) and Instructional Leadership (X2) together with Biology Teacher Justice (Y).

c. Coefficient of Determination and Contribution
The calculation data obtained by the coefficient of determination (rx1y)2 of 0.243. These results indicate the School Climate variable (X1) contributes to the Biology Justice Justice learning outcomes (Y) of 24.3% while 75.7% is related to other factors.
The coefficient of determination (rx2y)2 is 0.311. These results indicate that the Instructional Leadership variable (X2) contributes to Biology Teacher Justice (Y) by 20.1% while 79.9% is related to other factors
The coefficient of determination (Rx1x2y)2 is 0.352. These results indicate the variable School Climate (X1) and Instructional Leadership (X2) together contribute to the Biology Teacher Justice (Y) of 35.2% while 64.8% is related to other factors

DISCUSSION
a. First hypothesis
Based on Figure 2. shows that the frequency of the highest school climate score is in the range of 80.5-85.5 which is equal to 53.34%. While the highest percentage of the School Climate category was 58.34% in the good category. This good category shows that the condition of the School Climate at the place of research is in good condition so that it will have implications for the increasing Justice of Teachers who are in the school. This study proves the previous research conducted by Lussier (2005) which states that School Climate is the perception of school people about the quality of the internal environment which will be felt by the school community which will affect subsequent behavior, and influence the perception of the school community towards justice at the school.
Teachers who feel a positive school climate tend to feel a high level of organizational justice, while if the teacher feels a school climate that tends to be negative, the teacher cannot feel the existence of organizational justice in the school. With a good school climate and justice, the activities of implementing educational programs can run effectively, efficiently and productively (Lussier, 2005).
The first hypothesis test results of the study show there is a positive relationship between Ssekolah Climate variables (X1) with Biology Teacher Justice (Y). The testing of the relationship between School Climate and the Biology Justice of the State High School in Lebak Regency shows a significant relationship shown by the regression equation nilai = 49.126 + 0.395 X1, which means that if there is an increase in 1 School Climate score (X1) it will be followed by an increase in Biology Teacher Justice equal to 0.395 in the constant 49.126 through the regression model Ŷ.
The correlation coefficient value of rx1y = 0.493 is greater than rtable = 0.254 at the level of α = 0.05 so there is a positive relationship between school climate and biology teacher justice. This research is in line with the research conducted by Buluc and Gunes (2014) which states that there is a positive relationship between organizational climate in the school environment and organizational justice in the school environment. In addition, Skarlicki and Folger (2007) research stated the same thing that there is a positive relationship between School Climate and Justice High school mathematics teachers in increasing the success of student learning achievement.
This research is supported by Blasé (2000) theory which states that positive School Climate exists in schools that have the characteristics of good justice, problem solving and joint decision-making, ideas, suggestions, and involvement of all personnel valued by the principal, having trust and openness, productivity, cooperation, and involvement of high personnel, having a sense of unity and encouragement for renewal, and showing the presence of attention and togetherness.
While the test results of the coefficient of determination obtained is 24.3%, which means that the school climate contributes 24.3% to the Biology Teacher Justice, while 75.7% is related to other factors. For the value of sig (2-tailed) the correlation test obtained a result of 0,000 smaller than 0.05. Thus the data obtained shows a significant relationship between School Climate and Biology Teacher Justice.

b. Second Hypothesis
Based on Figure 3. shows that the frequency of most Instructional Leadership scores is in the range 78.5-84.5, which is 45%. While the highest percentage of Instructional Leadership categories was 62% in the good category. This good category shows that Instructional Leadership at the place of research is in good condition so that it will have implications for increasing the fairness of teachers in the school.
Research by Heck and Hallinger (2010) reveals that good instructional leadership applied in the school environment can awaken all school members in carrying out their respective duties and responsibilities in order to improve school quality. In addition, the leadership role of the school principal is very essential in influencing the perceptions of school citizens towards justice. Even the role of the leader can be said to be successful if the leader can be fair, and is able to awaken the entire school community, to carry out their duties and responsibilities in accordance with the capacity of their abilities shown for school improvement (Heck and Hallinger, 2010)
The second hypothesis test of the results of the study shows that there is a positive relationship between the variables of Instructional Leadership (X2) and the Biology Teacher Justice (Y). Testing the relationship between Instructional Leadership and the Biology Justice of the State High School in Lebak Regency shows that there is a significant relationship shown by the regression equation 50 = 50,817 + 0,379 X2, which means that if there is an increase in Instructional Leadership score (X2) it will be followed by an increase in Biology Teacher Justice amounting to 0.379 in the constant 50.817 through the regression model Ŷ.
This research is in accordance with the research conducted by Heck and Hallinger (2010) which states that there is a positive relationship between Instructional Leadership of principals and Teacher Justice. In his research, it was stated that one of the factors influencing justice was the instructional leadership of the principal and the system and policies in the school. The leadership role of the school principal is essential in influencing the perceptions of the school community towards justice. Even the role of the leader can be said to be successful if the leader can be fair, and is able to sensitize all school members, to carry out their duties and responsibilities in accordance with the capacity of their abilities that are shown to improve the school.
The role of the principal as an instructional leader is to motivate and facilitate and encourage active learning processes for teachers and students. This leadership focuses more on the process and student learning outcomes through professional teacher empowerment. Therefore the policies carried out by principals greatly influence justice for teachers (Dyne and Graham, 2005).
The value of the correlation coefficient of rx2y = 0.449 is greater than rtable = 0.254 at the level of α = 0.05 so there is a positive relationship between Instructional Leadership and Biology Teacher Justice. While the test results of the coefficient of determination obtained is 20.1% which means that Instructional Leadership contributes 20.1% to the Biology Teacher Justice, while 79.9% is related to other factors. For the value of sig (2-tailed) the correlation test obtained a result of 0,000 smaller than 0.05. Thus the data obtained shows a significant relationship between Instructional Leadership and Biology Teacher Justice.

c. Third Hypothesis
Based on Figure 4. shows that the frequency of the score of Biology Teacher Justice is mostly in the range of 79.5-84.5 which is equal to 48.33%. While the highest percentage of Biology Teacher Justice categories was 63% in the good category. This good category shows that the Biology Teacher Justice at the research location is in good condition. This shows that the Justice of the Biology Teachers of State High Schools in Lebak Regency have received a performance assessment that is in accordance with what they should. According to Greenberg and Baron (2003) Aspects of justice are very important in the school environment, because it creates satisfaction in work. If the teacher feels that what is received is in accordance with what they do for school, then the organization's justice can be said to be good, it can increase teacher motivation and performance in increasing school productivity.
While if the level of justice is low, it can lead to low teacher commitment and dissatisfaction at work. Thus the teacher will minimize the injustice in various ways that risk reducing performance, such as the behavior of delay in work, lazy to work even the desire to move to work (Riggio, 2008).
The third hypothesis test results of the study show there is a positive relationship between the variables of School Climate (X1) and Instructional Leadership (X2) with the Biology Teacher Justice (Y). Testing the relationship between School Climate and Instructional Leadership together with the Biology Justice of the State High School in Lebak Regency shows a significant relationship shown by the regression equation Ŷ = 31.406 + 0.322 X1 + 0.288 X2 which means that there is an increase in 1 School Climate score (X1) and Instructional Leadership (X2) will be followed by an increase in Biology Teacher Justice of 0.322 and 0.288 in the constant 31.406 through a regression model Ŷ.
The Rx1x2y correlation coefficient value between School Climate (X1) and Instructional Leadership (X2) together with Biology Teacher Justice (Y) is 0.5593 greater than rtable = 0.254 at the level of α = 0.05 so there is a positive relationship between School Climate and Instructional Leadership with Biology Teacher Justice.
The test results of the coefficient of determination obtained were 35.2% which means that School Climate and Instructional Leadership contributed 35.2% to the Biology Teacher Justice, while 64.8% were related to other factors. For the value of sig (2-tailed) the correlation test obtained a result of 0,000 smaller than 0.05. Thus the data obtained shows a significant relationship between School Climate and Instructional Leadership with Biology Teacher Justice.
The data is in accordance with the research conducted by Gunes and Kale (2015) which examined the relationship between Instructional Leadership and Organizational Climate with Justice Primary school teachers in Ankara Turkey showed that there was a positive and significant relationship between the positive between school climate and chief instructional leadership school with teacher justice.

CONCLUSION
There is a positive relationship with the level of a fairly strong relationship between School Climate and the existence of Biology Teachers of State High Schools in Lebak Regency and contribute or contribute to Biology Teacher Justice by 24.3%. There is a positive relationship with the level of a fairly strong relationship between Instructional Leadership and the Biology Justice of the State High School in Lebak Regency and contributes or contributes to Biology Teacher Justice by 20.1%. There is a positive relationship with the level of a fairly strong relationship between School Climate and Instructional Leadership together with the Biology Justice of the State High School in Lebak Regency and contributes or contributes to Biology Teacher Justice by 35.2%.
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